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Background

a healthy management of emotions, relational behaviours improve,
psychological stress decreases, and the ability to learn increases (Taylor et
al., 2017). For schools in the various First Nations communities in Quebec, these learnings bring significant advances. The values of empathy
and respect promoted by SEL also correspond to the precepts of peace
education rooted in the intangible cultural heritage (UNESCO, 2014).

A great number of studies report the benefits of social and emotional
learnings (SEL) at school (Shanker, 2014; Taylor, Oberle, Durlak,
& Weissberg, 2017). However, SEL are still little explored in the context of
Indigenous education, which gives an exploratory character to the educational tool presented in this article. In Indigenous school environments,
building a positive and caring classroom climate could be a lever for
students’ well-being and academic success. Indigenous children growing
up in conditions of emotional precariousness sometimes experience the
impact of intergenerational trauma, which requires sustained attention
(Clarke, 2007). School perseverance and success implies establishing a
safe learning environment for children. The development of SEL contributes to creating these conditions conducive to learning. Integrated into
the classroom routine, their teaching has an impact on the school results,
but also on the overall development of the child. In fact, by promoting

The Grandes Rencontres project, established by the Jasmin Roy Foundation, the Ministère de l’Éducation et de l’Enseignement supérieur (MEES)
and the Peace Grantmakers Network, brings together various partners
from the education and training sector and organizations that are involved in the establishment of a positive and caring school climate, including Chaire de recherche sur la sécurité et la violence en milieu éducatif
of Université Laval. These organizations and partners, dedicated to the
prevention and treatment of violence and bullying, provide training to
practitioners in the Quebec school system.
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A project reflecting indigenous school realities
In an effort to reach Indigenous school communities, an adaptation of The launch of the educational tool at the Convention
the training workshops was proposed as part of the Convention on Perseverance and Academic Achievement for First Peoples (PRSCPP). The During the 2017 edition of the PRSCPP Convention, each participant
content of the Grandes Rencontres on SEL was presented to the First received the big poster. Posters were also available on site, in English
Nations Education Council who wanted to deepen the literacy of needs and in the eleven Indigenous languages. The presentation of this tool
and emotions. In a context of openness to the educational realities of was included in a Grandes Rencontres workshop animated by Sylvie
2
First Peoples and Inuits of Quebec, we were mandated by the Jasmin Bourgeois . The educational tool can be downloaded free of charge via
3
Roy Foundation to develop the educational tool The Social and Emotio- the Jasmin Roy Foundation website .
nal Learnings of Indigenous Students
with the financial support of the Secrétariat aux affaires autochtones. Wi- These learnings refer to five important Reference framework
thout being an end in itself, it offers
components in the development of In order to understand the potential
concrete ways allowing teachers to
promote these learnings among their the person: self-awareness, self-regu- of SEL, some concepts need to be clarified. These learnings refer to five imstudents.
lation of emotions, social awareness, portant components in the developinterpersonal skills and responsible ment of the person: self-awareness,
self-regulation of emotions, social
A close collaboration
decision-making.
awareness, interpersonal skills and
responsible decision-making. These
Various collaborators have been
five components are interdependent
consulted for the development of this
and affect the human being’s cognitool, which takes the form of a large,
double-sided plastic poster, accompanied by a teaching guide. Emotions tive, affective and behavioural skills (Durlak, Weissberg, Dymnicki, Taylor
and needs are represented by circular pictograms, in accordance with and Schellinger, 2011).
Indigenous aesthetic. The Centre des Premières Nations Nikanite de
l’Université du Québec à Chicoutimi, the Institut de l’éducation socioémotionnelle (Institute of Socio-Emotional Education), the MEES, and the
What are the SEL for?
Secrétariat aux affaires autochtones of Quebec have all contributed to
ensuring the relevance, validity and sustainability of the tool illustrated
The literacy process consists of exposing students to the
by the artist Karen Golden.
range of emotions and needs they may experience at
school and at home in order to facilitate their identifiTranslation into eleven languages

cation and regulation. Benefits are felt on the learning
community in general: pro-social behaviours increase as

In an attempt to reach educational settings of the various Indigenous
nations and to enhance their respective first languages, the emotion
poster has been translated into the eleven Indigenous languages spoken in Quebec1. To this end, members of the various communities were
consulted, through the Anishnabe Elder, Francine Payer. We would also
like to acknowledge the contribution of Centre de développement et de
formation de la main-d’œuvre (Wendake’s Huron-Wendat Workforce Development and Training Centre) (CDFM) and the Tshakapesh Institute.
All of these collaborators have converged on the same goal which is of
creating an evocative and self-supporting tool that reflects Indigenous
school environments.

aggressive behaviours decline. In the long run, research
has shown that young adults who have developed social
and emotional skills are more persistent in school, have
higher levels of education, have better socioeconomic
status, demonstrate better psychological health and are
more involved in their community (Durlak et al., 2011).
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Emotions
With varying intensities, emotions are there to help us adapt to each
situation. They are necessary for personal and social development and
can contribute to academic success (Coppin & Sander, 2010). For students
at the primary level, the research consulted allowed us to set the choice
on seven basic emotions (joy, sadness, fear, anger, surprise, disgust and
confidence), broken down into more complex emotions that intensify if
left unchecked (Plutchik, 2002). On the developed poster, an empty circle
is left for the “emotion of the moment”, which can occur during a situation
experienced in class and which deserves to be addressed in groups or
individually. Exposure to this range of emotions would contribute to the
development of emotional intelligence, which “allows […] to introduce a
space between our feelings and our actions” (Bohler, 2017, p. 1).

EXPLICIT :
explicitly
teaching a skill

INTEGRATED :
reinvest using
academic learnings
to make links with
the SEL

Needs

Three
complementary
angles of
intervention

APPLY :
reinvesting by practising
the SEL at the the group
and the individuals level
in daily life situations

Figure 1: Three pedagogical angles favourable to the integration of SEL in the classroom.

We all have different ways of responding to situations we encounter. Each
child experiences the spectrum of emotions in his own way. The resulting
needs are just as varied. Chart 1 presents the needs identified for the
Indigenous students’ Emotions and Needs Literacy Project.

7 main needs

Introspection :
I need to understand what I feel.
Expression :
I need to express what I feel.
Regulation : I need to learn
to master my emotions.
Empathy : I need to understand
what the other feels.

Guidelines for indigenous school practitioners
The SEL contribution to First Peoples must be recognized and prioritized. To do this, consulting and experimenting research with other
populations supports the process and is a source of motivation (Taylor
et al., 2017). Indeed, if the school team is convinced of the need to
integrate the SEL, it will be able to promote it. From this mobilization and in consultation, a strategic plan can be established to equip
the various actors involved. The educational guide that accompanies
the Emotions and Needs Literacy Tool includes a bank of activities to
inspire their practice. In order to cultivate these learning experiences
in Indigenous schools, certain paradigms must be respected. The
sensitivity of the intervention lies in the fact that it must consider the
realities of each school environment and each child. The tool created
by the Jasmin Roy Foundation is designed to be integrated into the
daily routine of the class, without making the teacher’s task more
cumbersome. Here are some concrete ways to introduce SEL in schools.

4 social and
emotional learnings

SELF-AWARENESS

SELF-CONTROL
SOCIAL AWARENESS

Three options can be explored to integrate SEL in schools. These are
the explicit, integrated and applied angles5.

Belonging :
I need to be part of a group.
Acknowledgement :
I need to be acknowledged, respected.

Explicit teaching makes it possible to directly cover the contents
related to emotions and needs by means of visual support. For example,
from the two-sided poster, students are invited each day to name
the emotion and need they feel. This way, the “feel” of the group
can be obtained, making it possible to deploy the appropriate interventions. The integrated approach to a discipline makes it possible
to treat notions through a story’s characters. In an applied manner,
the teacher can reinvest the learnings acquired in a contextualized
situation, for instance, during a conflict between students. The
teaching of SEL can be done in the same way as regular teaching,
which is sequentially. To maximize their reach, the teacher must

RELATIONSHIPS

Guidance :
I need to be helped, supported.
Chart 1: Social and Emotional Needs of Indigenous Students 4.

Added to this is the decisional learning that is associated with the freedom
to choose and the responsibilities involved (Shanker, 2014).
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development of an Indigenous-sounding pedagogy. Indeed, students in a school environment resembling them, and where they can
express themselves with confidence, will remain more persistent and
have a better chance of success (Shanker, 2014). Still in experimentation, this tool is presented in all humility, with the intention of helping the students to open up on their emotions, but also to nourish
the teaching practice in the Indigenous schools of Quebec. Its use will
be tinged with the sensitivity of the practitioners using it.

minimize competition by cultivating a spirit of cooperation among
students. Modelling also provides them with benchmarks, while positive feedback allows them to find ways to develop self-image and
positive status among their peers. The ability to detect emotional
signals in others is also reinforced (Durlak & Weissberg, 2010).

Conclusion
While delivering literacy of emotions and needs, the teaching tool
will, we hope, contribute to the well-being of Indigenous students
in Quebec. By discovering various colourful pictograms facilitating
identification, students will realize that it is possible not only to
positively manage their emotions, but also to healthily satisfy the
needs that arise from them. By introducing a regular SEL-related
educational practice in communities, the tool could contribute to the

Coppin, G. and Sander, D. (2010). Théories et concepts contemporains
en psychologie de l’émotion. In C. Pelachaud (dir.). Systèmes d’interaction
émotionnelle (p. 25-56). Paris, France : Hermès Science Publications-Lavoisier.

NOTES
1 It should be noted that the tool could not be translated in Naskapi due to a lack
of expertise in this particular language. It has been replaced by the Ojibwe, which
is a language neighbouring the Quebec territory. We are, however, interested in
receiving the translation into Naskapi, which would allow the development of the
poster for this nation.

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., and Schellinger, K.
(2011).The Impact of Enhancing Students Social and Emotional Learning: A MetaAnalysis of School-Based Universal Interventions.Child Development,82,405-432.

2 Sylvie Bourgeois, Regional Support Officer for dossier climat scolaire positif,
violence et intimidation, regions of Laval, Lanaudière and Laurentides, MEES.

Durlak, J and Weissberg, R. (2010). Social and Emotional Learning Programs
that Work. Retrieved on September 8, 2017: http://www.betterevidence.org/
us-edition/issue-3/social-and-emotional-learning-programs-that-work/.

3 Jasmin Roy Foundation website: http://fondationjasminroy.com/initiative/
alphabetisation-des-emotions-chez-les-premieres-nations/

Plutchik, R. (2002). Emotions and Life: Perspectives from Psychology, Biology,
and Evolution. Washington, DC: American Psychological Association.

4 Inspired by Shanker (2014), Taylor et coll. (2017) the content of this table is
adjusted according to the expertise of Tara Wilkie and Sophie Langri, Founders
of the Institut de l’éducation socio-émotionnelle and creators of the social and
emotional learning workshop for the Grandes Rencontres.

Shanker, S. (2014). Un cadre plus large pour mesurer le succès : l’apprentissage
social et émotionnel. Measuring what Matters, People for Education. Toronto,
Canada: People for education.
Taylor, R. D., Oberle, E., Durlak, J. A. and Weissberg, R. P. (2017). Promoting
Positive Youth Development Through School-Based Social and Emotional
Learning Interventions: A Meta-Analysis of Follow-Up Effects. Child Development,
88, 1156–1171.

5 Figure adapted from those of Wilkie and Langri, 2016.

Unesco (2014). Textes fondamentaux de la convention de 2003 pour la sauvegarde du patrimoine culturel immatériel. Retrieved on June 20, 2017: http://
www.unesco.org/culture/ich/fr/textes-fondamentaux-00503
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